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Peer Review as" Habits of the Heart"

In a brand new sour cebook on peer review, Nancy Van Note Chism, a well
known and widely respected faculty developer, summarizesthe motivational
principlesthat ought to ground any peer review process. Often when
developing the policies and procedur esthat deter mine how peer review will
function in our departments, colleges, and universities, we get fixated on the
detailsand forget that in thelofty reasons we find therationale. The eight
principleswerereviewed in the March 1999 issue of The Teaching Professor.
1. Peer review of teaching must be perceived as a valuable activity, even
though it isnot directed to one's own specific interest and purposes. In other
words, thisis a professional responsibility that fundamentally involves service
devoted to the development of others. It must be conducted with that purpose
in mind.

2. Peer review of teaching must be seen as both compassionate and principled.
There are high standards of performance to uphold, but teaching is complex
and variable. The development of skill takestimes, persistence, and patience.
We must uphold high standards but recognize that progresstoward them will
occur slowly, over time.

3. Peer review of teaching requires generosity of spirit. It's not about using an
observation to get even for an old grievance. It's not about petty likes and
didlikes. It'sabout being open-minded to alter native approaches, styles and
strategies.

4. Peer review of teaching requires patience and attention to detail. Examining
the artifacts of teaching, like graded papers, exams, and syllabi, takestime. It
may seem like obvious work, but in the details, the evidence of teaching
philosophy, assumptions, and approacheswill be found.

5. Peer review of teaching requires an attitude of intellectual and professional
curiosity. Getting into the details of somebody else's teaching opensthe door to
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Interesting and often perplexing questions, such asthe meaning of grades,
what it is students and/or should be lear ning, and how knowledge is advanced
and under stood in thisdiscipline as opposed to my own.

6. Peer review of teaching requirescreativity. It isan opportunity to present
colleagues with new insights and/or ways of under standing the impact of
instructional policies, practices, and behaviors on student lear ning.

7. Peer review requires courage. Personal investment isan inherent part of
teaching. To comment on it, particularly in judgmental terms, requiresakind
of honesty and opennessthat is often uncomfortable.

8. Peer review requiresthat reviewersbewilling to grow themselves. If the
mind iskept open, peer review of others can provide powerful impetus for
personal analysisand resulting improvement.

Reference: Chism, Nancy Van Note (1999). Peer Review of Teaching: A

Sour cebook. Bolton, MA: Anker Publishing, pp. 124-126.

Participatein ACES Convocations

May 16 isa special day---atimefor all of usto seetheresultsof our " labors."
We need all of you to participate in either the ACES Undergraduate or
Graduate Convocations. Contact Carol Johnson in 111 Mumford to make
arrangementsto participate and order a cap and gown.

LEARNING-CENTERED
ENVIRONMENTS:
Curriculum, Pedagogy, Experience

With the advent of therecent interest in learning, thereisa move to make
classrooms, departments, and colleges lear ning-centered. A number of
attemptsto characterize those environments have alr eady been published, but
effortsto make clearer what is still implicit, ambiguous, and abstract need to
continue. Into the hopper wetossthe following way of delineating what is
meant by making a class, department, or college " learning centered.”

1. Being learning centered can be characterized curricularly.

A college offersdegreesin areasrelevant to workfor ce needs, so that learners
see therelevance of what isbeing proposed for study.

The curriculum seeksto redress the content- process imbalance with more
attention being paid in all coursesto teaching students how to learn so that
lear ning after college may continue.

The curriculum isdesigned so that it focuses on learning, embedded in the
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content of disciplinethrough which studentstrack both what they are learning
and how they arelearning it.

The curriculum isbetter integrated. What fitstogether and how it'srelated is
better under- stood, and those connections are made clearly and explicitly to
lear ners.

The curriculum isdesigned taking into account developmental premises.

L earners begin individual coursesand curricula at one level and need to be
moved to other levels, and so what happensin afirst coursein terms of assign-
ments, expectations, responsibilities and challengesisnot at all the same as
what happensin an ending cour se. Faculty tackle develop- mental issues
explicitly, no longer assuming that they occur naturally or inevitably as
students progress through the college experience.

The curriculum better bridgesthe theory-practice divide. Field work,
observations, inter nships, co- ops, and service-lear ning opportunities become
valid curricular components.

2. Being lear ning centered can be characterized pedagogically.

The methods of instruction are collabor ative and cooper ative, so that students
begin to under stand that lear ning can and does occur in collective contexts.
The methods of instruction are discovery based, with much less teaching by
telling and much more learning by doing.

The methods of teaching and lear ning are infused with technology, not

Power Point as an electronic overhead projector and trans- parencies, but as
the media through which students lear n the lessons of infor mation access,
management, organization, and evaluation.

The methods of instruction recognize the central role of the learner in the

lear ning process. Thereisan attempt to involve and engage the learner in
decisions that can legitimately be shared.

The methods of instruction are mor e rigor ously assessed against these criteria:
How much and how well did studentslearn as a consequence of these methods?
3. Being learning center ed can be characterized experientially.

It'sno longer about what happensin class ver- sus what happens outside of
class. It'sabout thetotality and integration of a set of lear ning experiencesthat
occur in different venues.

It's not about academic affairsand student affairs as organizationally separ ate
and distinct operations. It'sabout blending functionsto the end of creating
holistic, ssamless lear ning environments where what happensin classis
reinfor ced, elaborated, and applied by out of class activitiesand vice ver sa.
It'sno longer just about the content requirements of themajor. It's about

lar ger, mor e integrated, whole-per son educational experiences.
Thefine-sounding rhetoric may still get in the way, but concr ete examplesto
illustrate each of these descriptions abound in the higher educational literature
today. Y ou want to know how lear ning- centered your course or your college
IS? Start by looking at the curriculum, at the pedagogy, and at the relationship
between academic affairs and student affairs. If movement in the directions
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described above happensin each of those three domains, your will bea more
lear ning-center ed classroom and college.
From The Teaching Professor, March 1999

| must say that | find television very educational. The minute somebody turns
it on, | gotothelibrary and read a good book.
--Groucho Marx

Active L earning Campus Workshop

Thirty-two of the 205 participantsin the February 1999 campus faculty retreat
wer e from the College of ACES. All seven departments and college
administration wererepresented. Keynote speaker was Dr. Tom Angelo of
DePaul University. In addition, group discussions and wor kshops were
conducted on related topics.

Thiswasthe sixth campusretreat on teaching. Be sureto watch for an
announcement next fall about the 2000 retreat.

Conceptualizations of Teaching

David Kember qualitatively analyzed 13 studies (all but one conducted
between 1990 and 1994) that explor e faculty conceptions of teaching. These
conceptions are described in Learning and Instruction.

Out of the synthesis of these studies (all based on lengthy interviews with
faculty) emergetwo familiar orientationsto teaching: ateacher-centered/
content orientation. What makesthisresear ch noteworthy isa further
delineation of conceptualizations within each orientation and an additional
mark of transition between the two. These five conceptualizations may be
viewed " as well-defined points within a continuum, and thereis evidence of
lectur er s shifting beliefs acr oss the spectrum over time." Thisfurther
delineation of what it meansto beteacher- or student-centered is helpful aswe
wor k with colleagues and as we monitor the moves and shiftsin our own
thinking about teaching.

Teacher-Centered/Content-Oriented

Imparting I nformation

In thismost teacher-centered conceptualizations, the instructor views teaching
asthe pure presentation of information. If the student ispresent at all in the
conceptualizations, it isas a passive receptacle of information. The focusison
presentation, lecturing, and the preparation of notes and materials. The
definition of good teaching relates exclusively to the soundness of the teacher's
academic knowledge

Teacher-Centered/Content-Oriented
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Transmitting Structured Knowledge

Still focused on content, the shift hereinvolves a recognition that infor mation
needsto be structured and arranged so that studentsare morelikely to receive
what isbeing disseminated. The content " ball" needsto be thrown carefully
and accurately so that thereceiver has a good chance of catching it. Teaching
Is still about presenting, but now notions of excellence couple sound academic
knowledge with polished perfor mance skills.

Student-Teacher Interaction

At thispoint on the continuum, thereistherealization that interaction between
students and teacher s matters— and that it isalso important for studentsto
interact with the content. M etaphor s used to describe teachingin this
conceptualization focus on how teachers" model" rolesfor studentsand how
students arethereto be shaped in the ways and values of the discipline.
Concern also starts being expressed about what students need to be able to do:
experiments, problem solving, or performing.

Student-Centered/L ear ning Oriented Facilitating Under standing

Thefocus now ison the student, and the emphasisis on lear ning outcomes
rather than content definition. Teachers have responsibility to move students
in the direction of learning. Students are now recognized asindividuals, not an
audience to which one lectures. Good teaching becomes a measur e of how well
students under stand and the extent to which they can apply what has been
lear ned.

Student-Centered/L ear ning-Oriented

Conceptual Change/lntellectual Development

The goal at this point isto change the way studentsthink, to get them to
confront what they believein light of facts and evidence. Theidea isto move
individual studentsalong their own continuum of intellectual development.
Many of theteachersinterviewed felt this conceptualization applied only to
their teaching efforts with graduate students. The metaphor used to describe
thisroleismost often that of nurturing, the gardener who tends plantswith
different potential and at different stages of development.

"Thereis... aneed for further investigation of therelationship between
categories. Arethey adequately described as several discrete categories, or
does a continuum with well-defined positions provide a better model? I nsights
into these questions are most likely to come from investigations of the way in
which conceptions of teaching change over time."

From The Teaching Professor, April 1998

When to Administer ICES

When should theinstructor distributethe | CESformsto gather student
feedback concerning the cour se?
Thereisnot one answer to that question. Katherine Ryan, Head of the OIR
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Division of Measurement and Evaluation, suggests giving out the forms
sometime during the last two weeks of the course. Dr. Ryan also shared that at
least one study suggests that administering student rating formsduring the
final exam period tendsto lower theratingsfor the course and instructor.

A study by Kenneth Feldman indicated that administering student rating
forms anytime during the second half of the cour se seemsto yield similar
ratings. Obviously, administering the formstoo early would decrease the
information that is generated, even though the actual ratings may not change.
Theimportant keysto student rating forms are consistency (asking the same
guestions several times), analyzing student ratings over time (a one-shot look
may not berepresentative), and collecting other infor mation about instructor
and cour se quality (such as peer observation, alumni feedback, review of

cour se materials, self assessment).

January 1999 Graduates

TheU of | certifiesgraduatesthreetimesa year, even though commencement
iIsheld just once each year. In January 1999, 98 under graduate degreeswere
awarded in ACES. Of those graduates, three received Highest Honors, 14
earned High Honors, and 15 received Honorsfor their academic achievement.
January graduates areinvited to participatein the May 1999 ACES
convocation and U of | commencement programs.

Thewhole art of teaching isthe art of awakening the natural curiosity of
young mindsfor the purpose of satisfying it afterwards.
--Anatole France

ACADEMIC PROGRAMSisa publication of the College of ACES, Academic
Programs, University of Illinoisat Urbana-Champaign. Permission is granted
toreprint all or any part of thispublication, with appropriate credit to the
sour ce and the author s of individual contributions. Academic Programsisalso
accessible at: http://w3.aces.uiuc.edu/acad-pr og/goodteach.shtml
104 Mumford Hall, MC-710
1301 W. Gregory Drive
Urbana, IL 61801
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